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BE PROACTIVE: PLAN AHEAD 
 Create an environment that promotes appropriate behavior 

  

 Create routines and procedures 

 

 Establish clear behavioral expectations 
 Create procedures/rules  

 Teach the procedures/rules  

 Post the procedures/rules 

 Enforce the procedures/rules 

 

 Keep students actively engaged 
 Incorporate variety and choices 

 Keep lessons interesting 

 Hands on activities, projects, and field trips 

 

 Respectful interactions 
 Be patient and stay calm 

 

http://www.youtube.com/watch?v=jiwmHpfK-QA&feature=related
http://www.youtube.com/watch?v=jiwmHpfk-QA&feature=related


Respond to Problems Quickly 
 Guide students in a way that promotes appropriate behavior 

  

 Academic assistance 

 

 Set individual goals/rewards together 

 Create goals/rewards 

 Follow through 

 

 Teacher/student/parent contracts 

 Everyone on the same page 

Keep in contact 

 

 Respectful interactions 

 Be patient and stay calm 

 







Function of the Behavior 

What does the student get from the behavior? 



Assess a Deeper Reasoning  
 Determine what a student gets from the behavior and provide the 

same outcomes in a positive way 

  

 Function-based assessment (FBA) 
 Staff interviews 

 Student interview 

 Observations 

 Determine the relationship 

 

 Decision Model 
 Decide what intervention method to use 

 

 Implement the intervention 
 Record progress 

 Modify as necessary 

 

 Respectful interactions 
 Be patient and stay calm 

 



Case Studies 
 Adam – 5th grade rural school 

 Beth – 7th grade suburban school 

 Chris – 10th grade urban school 

 

Directions: 

1) Groups of 5-6 people 

2) Read the case study 

3) Discuss and answer the questions beneath the case 
study 

4) Discuss your group decisions with the entire 
workshop 

 



Case Study #1 - Adam 
 5th grade student 

 Special Day Class 

 Rural elementary school. 

 IEP / Other Health Impairment.  

 Adam is disruptive in class at frequent intervals throughout 
the school day. 

 Reward systems, but nothing long-lasting 

 Increasingly agitated after returning from lunch and sitting 
with his classmates during reading time 

 The teacher feels that Adam needs a BSP. 

 



Case Study #1 - Adam 

What is the disruptive behavior? 

 

What could the teacher implement in place of reward systems? 

 

Is an FBA necessary? 

 

Is a behavior contract necessary? 

 

What suggestions would you have for Adam’s teacher? 



Case Study #2 - Beth 

7th grade student 

Resource Program 

Suburban middle school 

IEP / Specific Learning Disability 

Sent to the principal’s office at least once every week 
during her English class 

Works moderately hard; maintains C average grades 

IEP team is considering a behavior support plan for 
Beth 



Case Study #2 - Beth 
How do we determine what challenging behavior is causing Beth to 

be sent to the office? 

 

Is the challenging behavior in the classroom due to Beth’s 
disability? 

 

What is the disruptive behavior? 

 

Is an FBA necessary? 

 

Is a behavior contract necessary? 

 

What suggestions would you have for Beth’s teacher? 

 



Case Study #3 - Chris 

2nd grade student 

General Education classroom 

Urban elementary school 

High marks on district assessments 

Lacks attention in class 

Walks around the room 

Talks to peers 

Ignores the teacher during lessons 



Case Study #3 - Chris 
Is an FBA necessary? 

 

Is a behavior contract necessary? 

 

What suggestions would you have for his teacher? 

 



Thank you for coming! 

For additional information about the Arizona Teacher 

Mentoring Project please contact:  

 Dr. Maria Nahmias at mnahmias@email.arizona.edu 

or visit http://uacoe.arizona.edu/mentoring/ 

 

For a copy of this presentation or additional 

information about behavior management please 

contact: 

 Denise Whitford at denisew@email.arizona.edu 

 

mailto:mnahmias@email.arizona.edu
http://uacoe.arizona.edu/mentoring/
http://uacoe.arizona.edu/mentoring/
mailto:denisew@email.arizona.edu
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Example Consequence System 
1) First warning – verbal warning 
 
2) Second warning – student’s name on the board 
 
3) Third warning – checkmark by student’s name on the board 
 
4) Fourth warning – student stays one minute after class OR 

student given lunch detention in your classroom   
 
5) Fifth warning – teacher and student have a private talk in the 

hallway   
 
6) Sixth warning – teacher immediately calls parent  
 
7)  Seventh warning – student sent to the office with a referral 















Function Matrix 
Access Something Avoid Something 

Attention 

Tangibles/Activities 

Sensory 



Observations 
Antecedent Behavior Consequence 

Student hits peer. Teacher announces 

pop quiz. 

Student sent to the 

office. 



Decision Model 


